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Summary: 

   2006 is the second year of UNESCO’s 'Decade of Education for Sustainable 

Development' (2005-15). Teaching materials developed by aid organizations or NGOs 

can be easily adapted to 'Task-based Learning' for the foreign language classroom and 

used in a 'International Awareness', or 'Global Studies' course offered by the English 

department of a high school or university. This 45-minute workshop will present some 

simple tasks and show how the instructor can go on to create their own. 
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What is Task-based Learning (TBL)? 

 It is post (anti) PPP framework of procedures for a language lesson developed by 

authors/researchers in the area of TEFL/TESL. Characteristics follow, and a more 

detailed description can be found in figure 1 below. 

 

1) Language is not specified for the initial task. It consists of free production. Learners 

are allowed and encouraged to achieve their meaning by hook or by crook, on the fly 

and are not corrected if they make a mistake. Fluency is the goal. 

2) Distinct from the task, learners are given time to prepare the report phase, and 

accuracy becomes more of a goal. 

2) Any language focus ( grammar, etc.) happens after the task and report stages. 

3) The target of the language focus activity is not expected to be mastered immediately, 

but rather simply noticed. 

 

(Figure 1: A framework for Task-based Learning.) 
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What is ‘International Awareness’? 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Figure 2: ‘International Awareness’) 

 

 

  As can be seen from the figure 2 above, ‘International Awareness’ can denote a great 

many things. In schools in Japan, it can be the realm of both the social studies 

department and the English department, the former typically aiming at environmental 

issues, or on a broader scale, an understanding of the sorts of issues the United Nations 

deals with, and the latter quite often focusing on cross-cultural themes from more of an 

individual’s point of view. Cross-cultural themes can be found within many popular 

ELT textbooks and more recently books like ‘J-Talk’, are devoted solely to such a focus. 

As teachers of English, we are sometimes asked to instruct a course with a title such as 

‘International Awareness’ and, in addition to the cross-cultural themes we are used to 

dealing with, there exists a recent trend in education that can lend itself to our purposes.  

 

What is ‘Education for Development’ (!"#$)? 

  NGO volunteer groups and ODA organizations have popularized the use of 

participatory workshops to raise an awareness of the sorts of global issues they deal 

with. They often give seminars aimed at teachers (more often from the social studies 

department), with the hope that the teachers will then adopt the procedures at their 

school. The term ‘Education for Development’ (!"#$) is used to describe these types of 

classes and activities. Often an NGO will offer conveniently prepared teaching materials 
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at an ever-so-slightly high price, and buying these can serve as a way of donating to 

them, but the procedures themselves often can be traced to a few key publications and 

authors. As we will see the procedures are incredibly similar to the task cycle (see fig. 

1) of TBL. By adding a language focus and choosing tasks that are do-able in a foreign 

language, we can adapt many of the materials found in these publications to our 

purposes. After we have done this a few times, I’d venture to say that we could start 

making our own tasks around any issue or topic we deemed within the realm of 

‘International Awareness’. 

 

Books and authors:   

  ‘Participatory Workshops’ by Robert Chambers has a plethora of advice for creating 

the ‘workshop’ feel as well as specific ideas for organizing group-work, fun games and 

the like. There is also a version of this book translated into Japanese. 

  Graham Pike & David Selby’s book ‘Global Teacher, Global Learner’ as well as the 

newer ‘In the Global Classroom’ series consist of an assemblage of classroom 

procedures developed by teachers involved in teacher-training projects such as the 

World Studies Teacher Training Project funded by large NGOs such as OXFAM. Some 

of the themes in the books are rather abstract but one in particular; ‘interconnectedness’ 

hit the mark in the classroom tasks at the end of this paper. Selby is considered core in 

this field of education. 

  Although in Japanese, ‘!"#$%&'())*+’ (%&'() has many out-of-box 

tasks that can be used right way. Some of the ones described at the end of this paper are 

from this book. 

  Also, searches on the Internet can easily locate many downloadable ready-made 

teaching materials from government ODA organizations such as JICA, or large NGOs 

such as Christian Aid, MSF (Doctors Without Borders) or Amnesty International. 

 

Making your own materials: 

 It becomes very easy for the instructor to self-create materials after having done a few 

of these classes. All one needs is a topic, and something in mind for the task to list, sort, 

order, compare, or create as Willis suggests above (figure 1). 

  The report stage can be something as simple as asking learners to present their 

impressions, something familiar to most Japanese learners. 

  The language focus stage however demands some preparation, but this again could be 

something as simple as a fill-in-the-blanks from a recording of proficient speakers doing 

the task, blanks selected to highlight a certain language feature. 

  Once made, lessons can be used again and again, so it’s worth the small effort! 
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The Tasks: 

1) ‘Webbing’: the interconnectedness of world problems. 

Procedures: 

A) Pass out the list of vocabulary words with Japanese equivalents. Have students 

pronounce them with you. 

 

B) Demonstrate ‘webbing’ by connecting 4 problems on the board. (See the sheet below) As 

you connect the problems, talk as if you were 2 people encouraging the student to notice the 

language you use. Repeat the following phrases many times as you demonstrate. This 

models them doing the task. However, if you write the phrases out on the board, you run 

into the danger of having the students merely parroting the dialogue as they do the task, 

which wouldn’t be TBL so much. 

Do you think (~) is related to (~) 

Yes/ I agree. / I don’t think so. / Not really. 

Let’s connect them. 

O.K., Next. It’s your turn. 

C) Pass out the sheet with the problems in boxes, scissors, glue, and construction paper. Let 

the students do the task in groups. 

 

D) After they have finished have each group display their finished web and make a 

presentation about their impression of the activity and the web they made. Give them time 

to prepare for the presentation. With classes at a lower level you may want to use the sheet 

below to give them an easy to follow framework, but it would probably be more interesting 

if you let them do it without giving them the sheet. 

 

E) An example of the final grammar focus for this activity is on the bottom of the sheet with 

the framework for the presentation. However, since we did not use a recording of natives 

doing the task to introduce the task, it’s different from what was suggested in fig. 1 
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(Materials for ‘‘Webbing’: the interconnectedness of world problems.”) 
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2) Ranking the ‘core-ness’ of the world problems. 

 Procedures 

A) Explain that the purpose of the task is to find out which problems are core. Use all the 

alternative words you can think of like central, main, big, etc, to make sure to get this 

point across. They will also need the vocabulary sheet from the fist activity (above). 

B) Write the 4 problems on the back of the sheet (see below, ‘A’) on the board and direct 

the students to the back of the sheet. Demonstrate the task (A) by asking the class 

‘Does (~) cause (~)?’ for each problem and take a vote to determine whether an arrow 

should be drawn or not. 

C)  After all the arrows are drawn, add them up and come up with a score for each 

problem. For example ‘poverty’ was probably seen to have cause all 3 of the other 

problems so it would get a 3, where ‘child labor’ probably only got a 1 (causing 

poverty). 

D) On the board, list the ranking of the problems. It probably looks something like this: 

3 Poverty 

2 Conflict 

2 Refugees 

1 Child labor 

E) Explain that by ‘core-ness’, it is meant that the problems at the top of the list cause the 

problems at the bottom. In order to defeat the problems at the bottom, we first must 

deal with those at the top. An interesting thing to point out would be that making a law 

against ‘child labor’ is meaningless without also combating the ‘poverty’ that causes 

it. 

F) Go through the ‘Task Cycle’ (see fig. 1), i.e. have groups do the task, prepare, and 

then give a presentation. 

G) If you have a recording of natives doing the task, use it for a language focus activity. 

An easy example is provided in C of the sheet (below). 

 

Note: With time constraints, it may be difficult for all groups to complete the task in its entirety. 
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(Materials from 2: “Ranking the ‘core-ness’ of the world problems.”) 
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3) ‘The Ring of Poverty.’ 

For sake of brevity, please allow me to show how this task works though pictures. The 

materials will follow. 

  

The instructor demonstrates the idea of ‘a vicious circle’ of social problems, creating a loop. 

The text in the middle is a model of what the student’s demonstrations will look like. 

 

The instructor illustrates that the task is to arrange the cards (below) in the correct order 

and then come up with a solution to ‘break the chain’ in a specific spot. 

 

Students complete the task-cycle, giving their presentations at the end. 

 

The language focus for this activity could be from the instructor’s original presentation, 

or the student’s texts. 
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(Materials from 3 “The Ring of Poverty”) 

 

   Thank you very much for coming to see my presentation. I would be happy to send you any of the 

files from these lessons if you contact me by email at: 

 mattandyukari@hotmail.com 

  I’d also be honored if you took a look at my website at: 

http://www.geocities.jp/walsh_sensei/index.html 

  which is easier to find by googling ‘walsh EFL’. 

 


